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1. Executive Summary 
 

An Accessibility Audit of Heathlands Primary School was commissioned by Shaun Walker ς Executive 
Headteacher. The audit visit took place on 13/06/2023. Further information was obtained from the 
school website and by pre-visit questionnaire. 
 
Heathlands Primary are a small and friendly school who are passionate that their children and school 
community live their school values. They saturate children with rewards - value points, work awards, 
celebration assemblies and are committed to the highest standards of education and challenge for all 
pupils. Class sizes are capped at 25 per class (years 1-6) and the Foundation Unit offers 30-hour 
provision for eligible families. They offer Breakfast and After School Club care provision for children 
aged 3-11 (7.30am until 6pm) and they also have access to holiday childcare provision at their partner 
primary school ς Blidworth Oaks. 
 
Accessibility and Equality legislation as it applies in schools is summarised in Sections 2 and 3 below. 

The public sector Equality Duty came into force on 5 April 2011. The Equality Duty ensures that all 

public bodies play their part in making society fairer by tackling discrimination and providing equality 

of opportunity for all. Under the equality duty, they are required to publish relevant information 

regarding their compliance with the duty, and to set and publish equality objectives. Their Equality 

Objectives along with a summary of the way in which they respond to this duty are included on their 

website. They publish information relating to their compliance with the duty in the head teachers 

report to the governors, so that governors can critically review the extent to which they meet the aims 

of the duty. Contextual background information is summarised in Section 7. The school context is 

considered when suggesting recommendations for improvements to accessibility. 

The constraints and limitations to the audit are considered in Section 8. 

The detailed Access Audit follows in Section 10 and is summarised in Section 1.1 below. The Audit 

section describes accepted best practice where appropriate. 

Based upon the audit findings, the suggested School Accessibility Plan together with a suggested 

Action Plan, is provided at Sections 11 and 13 respectively. 

This Accessibility Plan contains relevant and timely actions to:- Increase access to the curriculum for 

pupils with a physical disability and/or sensory impairments, expanding the curriculum as necessary to 

ensure that pupils with a disability are as equally prepared for life as the able-bodied pupils; (If a 

school fails to do this they are in breach of their duties under the Equalities Act 2010); this covers 

teaching and learning and the wider curriculum of the school such as participation in after-school 

clubs, leisure and cultural activities or schools visits ς it also covers the provision of specialist or 

auxiliary aids and equipment, which may assist these pupils in accessing the curriculum within a 

reasonable timeframe. 

At Heathlands Primary School, they are committed to providing an education and ethos that positively 

promotes equality of opportunity and achievement for all their children. The governors and school 

staff are committed to removing any barriers, which would impede learning, development, continuity 

and participation in their school. They oppose all forms of unlawful or unfair discrimination, whether 

because of race, colour, ethnic or national origin, gender, sexual orientation, religion or beliefs, 

disability, age or any other condition or requirement which places a person at a disadvantage and 

cannot be justified. 

As a school they are committed to providing premises that are suitable and sufficient for all 

educational purposes and give access to a broad and balanced curriculum for all students, irrespective 

of special need or disability. They aim to improve access at a local level, by committing the school to a 



programme of actions, evaluation and review which will improve access to the curriculum for students 

with special needs and disabilities. 

Not all adjustments required are costly and there are some small issues that can be solved and are 

achievable for little financial outlay, if any. For example, ensuring fittings contrast with walls in 

accessible toilets, providing a sign at a raised level in front of the accessible parking spaces and 

ensuring all outdoor steps have nosings. 

SEND at Heathlands Primary School 

¢ƘŜ ǎŎƘƻƻƭΩǎ ƻōƧŜŎǘƛǾŜǎ ŀǊŜΥ  

ω To identify, at the earliest possible opportunity, barriers to learning and participation for pupils 

with SEND  

ω To ensure that every child experiences success in their learning and achieves to the highest 

possible standard, making at least expected rates of progress  

ω To enable all children to participate in lessons fully and effectively (this includes children with 

and without additional needs)  

ω To value and encourage the contribution of all children to the life of the school  

ω To work in partnership with parents  

ω To work with the Governing Body to enable them to fulfil their statutory monitoring role with 

regard to the Policy Statement for SEND  

ω To work closely with external support agencies, where appropriate, to support the needs of 

individual pupils  

ω To ensure that all staff have access to training and advice to support high quality inclusive 

teaching and learning for all pupils 

 

Access to the Building 

Heathlands Primary School manages and improves the physical environment of the school buildings 

and grounds to meet the needs of a range of disabled students currently on roll and prospective 

students. The needs of future cohorts and any staff appointed with disabilities will be assessed and 

provision made as they arise. Annual reviews of physical accessibility are undertaken. 

There is plentiful disabled toilet provision for the size of the school with 4 accessible toilets. The 

accessible toilets must be kept clear at all times of clutter to ensure that they are in fit-for-use 

condition. All fixtures and fittings should be at an accessible height (i.e., to be used by someone in a 

wheelchair) and should contrast in colour to the back wall. Some issues were spotted in the accessible 

toilets, and we have made recommendations in the relevant section below.  

The school has the following special facilities: 

ω ǿƘŜŜƭŎƘŀƛǊ ŀŎŎŜǎǎ ǘƻ ǘƘŜ entire site 

ω ŘƛǎŀōƭŜŘ ǘƻƛƭŜǘs with handrails 

ω ŘƛǎŀōƭŜŘ ǇŀǊƪƛƴƎ 

ω ǊŀƳǇǎ 

ω Ŝŀǎȅ ŀŎŎŜǎǎ ŦƻǊ ǘŀȄƛǎκƻǘƘŜǊ ǘǊŀƴsport 



ω ŎƭŀǎǎǊƻƻƳǎ ŀǊŜ ŎŀǊǇŜǘŜŘ όŜȄŎƭǳŘƛƴƎ ŎƭƻŀƪǊƻƻƳ ŀƴŘ ǇǊŀŎǘƛŎŀƭ ŀǊŜŀǎύΣ ƘŀǾŜ ǊǳōōŜǊ ǎƻƭŜŘ ǘŀōƭŜǎ ŀƴŘ 

chairs, high frequency lighting 

ω ōƭƛƴŘǎ ŀƴŘ ŎǳǊǘŀƛƴǎ ƛƴ ŎƭŀǎǎǊƻƻƳǎ ǘƻ ǊŜŘǳŎŜ ƎƭŀǊŜ (important for lip-reading) 

ω ŀŎŎŜǎǎ ǘƻ ƭƻǿ Ǿƛǎƛƻƴ ŀƛŘǎ 

ω ŀŎŎŜǎǎ ǘƻ specialist aids, equipment or furniture 

ω ǊŜƎǳƭŀǊ ŀƴŘ ŦǊŜǉǳŜƴǘ ŀŎŎŜǎǎ ǘƻ ǎǇŜŎƛŀƭƛǎǘ ǎǳǇǇƻǊǘΤ ŀƴŘ 

ω ƛƴŘƛǾƛŘǳŀƭ ŀŘŀǇǘŀǘƛƻƴǎ ƳŀŘŜ ŦƻǊ ǎǇŜŎƛŦƛŎ ǇǳǇƛƭǎ e.g., chair supports and individual workstations 

 

Access to the Curriculum 

The Teacher Standards (2012) and SEND Code of Practice: 0-25 Years (2014) require all teachers to 

ensure all pupils in their class access learning and that they make adaptations to the curriculum, 

learning environment and opportunities in school to ensure this is achieved. Some of the ways in 

which Heathlands Primary School provide a highly inclusive curriculum and learning environment are: 

 ¶ Ensuring staff have opportunities for relevant continued professional development relating to SEND  

¶ Teachers planning with differentiated and personalised learning opportunities that allow access and 

success but ensure challenge  

¶ Providing visual timetables, task cards and various alternative ways of recording  

¶ Responding to outside agency advice and providing specialised resources where required 

 ¶ wŜǎǇƻƴŘƛƴƎ ǘƻ ǘƘŜ ǾƛŜǿǎ ƻŦ ŎƘƛƭŘǊŜƴ ǿƛǘƘ {9b5 ŀƴŘ ǘƘŜƛǊ ǇŀǊŜƴǘǎκŎŀǊŜǊǎ ǘƘǊƻǳƎƘ tŀǊŜƴǘǎΩ 9ǾŜƴƛƴƎǎΣ 

and Pupil Passport documentation  

¶ Focused teaching opportunities within a smaller group or one-to-one basis 

 ¶ Nurture Group provision led by the SENCO to provide tailor made small group intervention and 

teaching of core subjects 

The school clearly makes every effort to be as inclusive as possible and offers all children access to 

ǘƘŜƛǊ ōǊƻŀŘ ŎǳǊǊƛŎǳƭǳƳΦ ¢ƘŜ ǎŎƘƻƻƭ ƛǎ ŀƭǎƻ ŀǿŀǊŜ ǘƘŀǘ ΨǊŜŀǎƻƴŀōƭŜ ŀŘƧǳǎǘƳŜƴǘǎΩ Ƴǳǎǘ ōŜ ƳŀŘŜ ƛƴ ǎƻƳŜ 

areas in order to ensure all children are included in all areas of the curriculum. The school also 

endeavours to ǿƻǊƪ ŎƭƻǎŜƭȅ ǿƛǘƘ ǇŀǊŜƴǘǎ ǘƘǊƻǳƎƘ ǘƘŜ ǎǘŀƎŜǎ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭ ƭƛŦŜΣ ƛƴŎƭǳŘƛƴƎ ǇŀǊŜƴǘǎ 

in the school community.  

The identification of SEN is built into the overall approach to monitoring the progress and 

ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŀƭƭ ǇǳǇƛƭǎ ǘƘǊƻǳƎƘ ǘƘŜ ǎŎƘƻƻƭΩǎ Policy on Teaching and Learning. Teachers understand 

that it is extremely important that they identify pupils who experience difficulties accessing learning 

and general school life opportunities early. This is achieved through continual use of classroom 

observations and assessments of all pupils. 

Progress is tracked on a termly basis and where appropriate, more frequently than this. The SENCo 

liaises closely with the assessment co-ordinator to analyse data and individually track pupils who are 

experiencing difficulties. Class teachers discuss any concerns with the SENCo and Assessment 

Coordinator. If further action is deemed necessary, the parents are informed immediately. 

Students with significant health needs have Healthcare Plans, drawn up by the school in conjunction 

with parents/carers and associated medical professionals.  



The school makes appropriate provision and trains staff as required to accommodate students with 

particular needs. 

Class sizes will remain reasonable (typically below 25) and additional interventions and support for 

numeracy and literacy will support students to access the curriculum. 

The school is inclusive in line with its philosophy and legal requirements and there are no known 

barriers to any child accessing classrooms, activities or any part of the curriculum. 

The school will review at least annually the disability profile of the cohort and adjust provision and 

plans as required. In addition to this annual review the school will assess the needs of any new or 

prospective in-year transfer. 

Access to information 

The school strives to improve the delivery of written information to pupils, staff, parents and visitors 

with disabilities, including handouts, timetables, textbooks and information about the school and 

school events. The information is made available in various preferred formats within a reasonable time 

frame. 

Website: Web accessibility, is the inclusive practice of ensuring there are no barriers that prevent 

interaction with, or access to, websites by people with all types of disabilities. When sites are correctly 

designed, developed and edited, more users have equal access to information and functionality. 

²ƛǘƘƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ΨǊŜŀǎƻƴŀōƭŜΩ ǳƴŘŜǊ ǘƘŜ 9ǉǳŀƭƛǘȅ !ŎǘΣ ǘƘŜ ǎŎƘƻƻƭΩǎ ǿŜōǎƛǘŜ ƛǎ ŀŎŎŜǇǘŀōƭŜΦ 

The website contains all of the information available to parents and students that is required. There is 

a link to Google Maps for users to plan their route and the website is easy to navigate.  

Signage: School signage, internal and external, should be large enough (large font) and at a height 

which can be read easily by any user of the building including those in wheelchairs. School signs make 

clear where access points and exits points are including disabled signs and disabled toilets.  

Technology and furniture: Technology enables all students to access information readily regardless of 

their disability and is adjusted, where appropriate for students, known to the school already, who 

suffer hearing loss. 

Where appropriate, disabled students are equipped with laptop, iPad, reading pen or other new 

technologies to assist them in accessing information and learning including practical subjects such as 

technology and PE. 

Where appropriate and if required, specialist ergonomic furniture will be purchased to enable those 

with a disability to learn. 

Summary 

It is for the SchoolΩǎ Senior Leadership Team and Management to take ownership of actions to improve 

accessibility, in the context of the many competing demands schools face. The priorities suggested in 

the Accessibility Action Plan may be helpful in that regard. 

It is suggested that the schoolΩǎ own development and improvement plan (SIP) contains targets linked 

to this Accessibility Action Plan, to encourage allocation of staffing and budget resource to support 

further improvements to accessibility. 

Links to enable school staff to access guidance and support is provided in Section 14. 

Equality Act Audits relationship with Heathlands Primary School does not end with the submission of 

this document. We remain available by telephone or email for further discussion, advice and 



support throughout the currency of this audit. We especially welcome feedback regarding your 

progress. Please do share your success stories with us. 

Thank you for the opportunity to work with the school, and the hospitality extended during our visit to 

the school. We look forward to having the opportunity to support the school again, should you kindly 

choose to reappoint us. 

 

Auditor name, post nominal qualifications 

 

 

Vanessa Marsland BA (Hons)  

15/06/2023 

 

For Equality Act Audits. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



1.1 Table of Audit Findings 
 

This table summarises the audit outcomes. The detailed findings are given in Section 10 below. 

Action Plan recommendations, where appropriate, are provided in Section 13. 

Reference Audit Aspect Outcome 2023 

Access to Information 

10.1.1 Staff Training ς Is awareness training provided to enable all 

staff to understand and recognise disability issues? 

Compliant 

10.1.2 Arrangements for providing information in simple language, 

large print, via digital audio, by Braille 

Compliant 

10.1.3 Is the school website and social media content accessible? Improvement 

Recommended 

10.1.4 Is information presented to groups in a user-friendly way for 

people with disabilities which affect their vision? 

Compliant 

10.1.5 Staff familiarity with technologies and support strategies and 

processes developed to assist people with disabilities 

Compliant 

10.1.6 Complaints process Compliant 

Access to Site and Facilities 

10.2.1 Access via Public Transport Compliant 

10.2.2 Arrangements for disabled parking Improvement 

Recommended 

10.2.3 Security gates and barriers Compliant 

10.2.4 Access through the site to Reception Improvement 

Recommended 

10.2.5 Reception facilities Improvement 

Recommended 

10.2.6 External areas, movement between buildings Improvement 

Recommended 

10.2.7 Emergency Evacuation and Lockdown Procedures Compliant 

10.2.8 Internal movement ς corridors and evacuation routes Compliant 

10.2.9 Internal movement ς stairs and lifts Compliant 

10.2.10 Accessible Toilets Improvement 

Recommended 

10.2.11 Changing Rooms Compliant 

10.2.12 Medical Facilities Compliant 



10.2.13 Internal Signage Improvement 

Recommended 

10.2.14 Internal décor and finishes Compliant 

10.2.15 Lighting  Compliant 

10.2.16 Dining and Catering Compliant 

10.2.17 Social spaces & quiet spaces Compliant 

10.2.18 Doors Compliant 

10.2.19 Teaching and study spaces, Furniture & teaching Equipment Compliant 

10.2.20 Staff facilities Compliant 

Access to Education 

10.3.1 Training & accreditation of Teachers and Teaching Assistants  Compliant 

10.3.2 Pre-admission visits Compliant 

10.3.3 Admission Compliant 

10.3.4 Safeguarding Compliant 

10.3.5 Pupils with Temporary, Emerging or ongoing Health Care 

Needs 

Compliant 

10.3.6 Access to the Curriculum Compliant 

10.3.7 Lesson planning and support for pupils with disabilities and 

SEN 

Compliant 

10.3.8 Access to Educational Visits and Extra Curricular Activities Compliant 

10.3.9 Pupil Outcomes Compliant 

10.3.10 Staffing & Leadership Compliant 

 



Introduction to Accessibility and Equality Legislation in Schools  

 

Whilst this audit and report focuses primarily upon accessibility for disabled persons, schools still need 

to comply with the whole of the Equality Act 2010. To that end this section introduces the wider Act so 

that the disability access issues raised can be considered within the context of the overall Act. 

The following has largely been extracted and paraphrased from The Equality Act 2010 and Schools ς 

Departmental Advice for school leaders, school staff, governing bodies and local authorities, Department 

for Education (May 2014) as permitted under Open Government Licence V2.0. 

 

1.2.  Overview of The Equality Act 2010 
 

1.2.1 The Equality Act 2010 replaced nine major Acts of Parliament and almost a hundred sets of 

regulations which had been introduced over several decades. It provides a single, consolidated source 

of discrimination law, covering all the types of discrimination that are unlawful. It simplifies the law by 

getting rid of anomalies and inconsistencies that had developed over time, and it extends protection 

against discrimination in certain areas.  

1.2.2 As far as schools are concerned there are some changes, but for the most part the effect of the 

law is the same as it has been in the past ς schools which are already complying with the law will not 

find major differences in what they need to do. In some areas ς in particular the introduction of the 

public sector equality duty which has replaced the three separate duties on race, disability and gender 

ς the overall effect of the Act is to reduce a certain amount of bureaucracy and so should be less 

burdensome and more effective.   

 

1.3. Schools: who and what the Act applies to  
 

1.3.1 In England and Wales the Act applies to all maintained and independent schools, including 

Academies, and maintained and non-maintained special schools. In Scotland it applies to schools 

managed by education authorities, independent schools and schools receiving grants under section 

73(c) or (d) of the Education (Scotland) Act 1980.  

1.3.2 The Act makes it unlawful for the responsible body of a school to discriminate against, harass or 

victimise a pupil or potential pupil:   

¶ in relation to admissions,  

¶ in the way it provides education for pupils,   

¶ in the way it provides pupils access to any benefit, facility or service, or  

¶ by excluding a pupil or subjecting them to any other detriment.   

1.3Φо ¢ƘŜ άǊŜǎǇƻƴǎƛōƭŜ ōƻŘȅέ ƛǎ ǘƘŜ ƎƻǾŜǊƴƛƴƎ ōƻŘȅ ƻǊ ǘƘŜ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅ ŦƻǊ ƳŀƛƴǘŀƛƴŜŘ ǎŎƘƻƻƭǎ ƛƴ 

England and Wales, the education authority in the case of maintained schools in Scotland, and the 

proprietor in the case of independent schools, Academies or non-maintained special schools. In practice, 

any persons acting on behalf of the responsible body ς including employees of the school ς are liable for 

their own discriminatory actions, and the responsible body is also liable unless it can show that it has 

taken all reasonable steps to stop the individual from doing the discriminatory action or from doing 

anything of that kind.  



1.3.4 The Act deals with the way in which schools treat their pupils and prospective pupils: the 

relationship between one pupil and another is not within its scope. It does not therefore bear directly 

on such issues as bullying by pupils. However, if a school treats bullying which relates to a protected 

ground less seriously than other forms of bullying ς for example failing to protect a disabled pupil against 

bullying by classmates ς then it may be guilty of unlawful discrimination.  

1.3Φр ¢ƘŜ ǎŎƘƻƻƭΩǎ ƭƛŀōƛƭity not to discriminate, harass or victimise does not end when a pupil has left the 

school, but will apply to subsequent actions connected to the previous relationship between school and 

pupil, such as the provision of references on former pupils or access ǘƻ άƻƭŘ ǇǳǇƛƭǎέ ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ŀƴŘ 

activities.  

 

1.4.  Protected characteristics  
 

1.4Φм ¢ƘŜ ǘŜǊƳ άǇǊƻǘŜŎǘŜŘ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎέ ƛǎ ǳǎŜŘ ŀǎ ŀ ŎƻƴǾŜƴƛŜƴǘ ǿŀȅ ǘƻ ǊŜŦŜǊ ǘƻ ǘƘŜ ǇŜǊǎƻƴŀƭ 

characteristics to which the law applies. 

1.4.2 It is unlawful for a school to discriminate against a pupil or prospective pupil by treating them less 

favourably because of their:   

¶ sex  

¶ race  

¶ disability  

¶ religion or belief   

¶ sexual orientation  

¶ gender reassignment  

¶ pregnancy or maternity  

1.4.3 This audit and report specifically focusses upon disability access. Equality Act Audits can undertake 

separate audits of compliance in the remaining areas ς please contact us for further details and a 

quotation. 

  



2. Special provisions for disability   
 

The following has been extracted and paraphrased from The Equality Act 2010 and Schools ς 

Departmental Advice for school leaders, school staff, governing bodies and local authorities, Department 

for Education (May 2014) as permitted under Open Government Licence V2.0. 

 

2.1.1 The law on disability discrimination is different from the rest of the Act in several ways. It works in 

only one direction ς that is to say, it protects disabled people but not people who are not disabled. This 

means that schools are allowed to treat disabled pupils more favourably than non-disabled pupils, and 

in some cases are required to do so, by making reasonable adjustments to put them on a more level 

footing with pupils without disabilities. 

2.1.2 The definition of what constitutes discrimination is more complex. Provision for disabled pupils is 

closely connected with the regime for children with special educational needs. 

2.1.3 The overriding principle of equality legislation is generally one of equal treatment - i.e., that you 

must treat a black person no less well than a white person, or a man as favourably as a woman.  However, 

the provisions relating to disability discrimination are different in that you may, and often must, treat a 

disabled person more favourably than a person who is not disabled and may have to make changes to 

your practices to ensure, as far as is reasonably possible, that a disabled person can benefit from what 

you offer to the same extent that a person without that disability can. So, in a school setting the general 

principle is that you must treat male and female, black and white, gay and straight pupils equally - but 

you may be required to treat disabled pupils differently. Discrimination is also defined rather differently 

in relation to disability.   

 

2.1 Provisions relating to disability  
 

The disability provisions in the Equality Act mainly replicate those in the former Disability Discrimination 

Act (DDA).  There are some minor differences as follows:   

¶ Unlike the DDA the Equality Act does not list the types of day-to-day activities which a disabled 

person must demonstrate that they cannot carry out, thus making the definition of disability 

less restrictive for disabled people to meet.  

¶ Failure to make a reasonable adjustment can no longer be defended as justified. The fact that it 

must be reasonable provides the necessary test. 

¶ Direct discrimination against a disabled person can no longer be defended as justified ς bringing 

it into line with the definition of direct discrimination generally.  

¶ From September 2012 schools and local authorities have a duty to supply auxiliary aids and 

services as reasonable adjustments where these are not being supplied through Special 

Educational Needs (SEN) statements or from other sources. In practice this will already be being 

done in many cases.     

 

2.2  Definition of disability   

 

2.2Φм ¢ƘŜ !Ŏǘ ŘŜŦƛƴŜǎ Řƛǎŀōƛƭƛǘȅ ŀǎ ǿƘŜƴ ŀ ǇŜǊǎƻƴ Ƙŀǎ ŀ ΨǇƘȅǎƛŎŀƭ ƻǊ ƳŜƴǘŀƭ ƛƳǇŀƛǊƳŜƴǘ ǿƘƛŎƘ Ƙŀǎ ŀ 

substantial and long-ǘŜǊƳ ŀŘǾŜǊǎŜ ŜŦŦŜŎǘ ƻƴ ǘƘŀǘ ǇŜǊǎƻƴΩǎ ŀōƛƭƛǘȅ ǘƻ ŎŀǊǊȅ ƻǳǘ ƴƻǊƳŀƭ Řŀȅ ǘƻ Řŀȅ 



ŀŎǘƛǾƛǘƛŜǎΦΩ {ƻƳŜ ǎǇŜŎƛŦƛŜŘ ƳŜŘical conditions, HIV, multiple sclerosis and cancer are all considered as 

disabilities, regardless of their effect.  

2.2.2 The Act sets out details of matters that may be relevant when determining whether a person meets 

the definition of disability. Long term is defined as lasting, or likely to last, for at least 12 months.    

 

2.3 Unlawful behaviour regarding disabled pupils   
 

2.3.1 Direct discrimination  

A school must not treat a disabled pupil less favourably simply because that pupil is disabled ς for 

example by having an admission bar on disabled applicants.  

A change for schools in this Act is that there can no longer be justification for direct discrimination in 

any circumstances.  Under the DDA schools could justify some direct discrimination ς if it was a 

proportionate means of meeting a legitimate aim.  What the change means is that if a school 

discriminates against a person purely because of his or her disability (even if they are trying to achieve 

a legitimate aim) then it would be unlawful discrimination as there can be no justification for their 

actions.    

 

2.3.2 Indirect discrimination  

A school must not do something which applies to all pupils, but which is more likely to have an adverse 

effect on disabled pupils only ς for example having a rule that all pupils must demonstrate physical 

fitness levels before being admitted to the school ς unless they can show that it is done for a legitimate 

reason and is a proportionate way of achieving that legitimate aim.   

 

2.3.3 Discrimination arising from disability  

A school must not discriminate against a disabled pupil because of something that is a consequence of 

their disability ς for example by not allowing a disabled pupil on crutches outside at break time because 

it would take too long for her to get out and back. Like indirect discrimination, discrimination arising 

from disability can potentially be justified.   

 

2.3.4 Harassment  

A school must not harass a pupil because of his disability ς for example, a teacher shouting at the pupil 

because the disability means that he is constantly struggling with class-work or unable to concentrate.  

  



2.4 Public Sector Equality Duty 

 

The Public Sector Equality Duty requires all public authorities, including schools, to have due regard to 

the need to: 

¶ Eliminate discrimination and other conduct prohibited by the Act; 

¶ Advance equality of opportunity 

¶ Foster good relations 

 

2.5   Disability Equality Duty  
 

Schools previously had a statutory duty which required them to take proactive steps to tackle disability 

discrimination and promote equality of opportunity for disabled pupils. Under the Equality Act, this has 

been replaced by the general equality duty not to discriminate, and the specific duties below.   

 

2.5.1 Reasonable adjustments and when they must be made  

The duty to make reasonable adjustments applies only to disabled people.  For schools the duty is 

summarised as follows:  

¶ Where something a school does places a disabled pupil at a disadvantage compared to other 

pupils then the school must take reasonable steps to try and avoid that disadvantage. 

¶ Schools will be expected to provide an auxiliary aid or service for a disabled pupil when it would 

be reasonable to do so and if such an aid would alleviate any substantial disadvantage that the 

pupil faces in comparison to non-disabled pupils. Schools are not subject to the requirement of 

reasonable adjustment duty concerned with making alterations to physical features because 

this is already considered as part of their planning duties.  

 

2.5.2 Auxiliary aids and services  

The duty to provide auxiliary aids as part of the reasonable adjustment duty is a change for all schools 

from September 2012 and also extends to maintaining local authorities.   

2.5.2.1 Many disabled children will have a SEN and may need auxiliary aids which are necessary as part 

of their SEN provision, in some circumstances as part of a formal SEN statement.  These aids may be 

provided in the school under the SEN route, in which case there will be no need for the school to provide 

those aids as part of their reasonable adjustment duty.  

2.5.2.2 Schools will have to consider whether to provide auxiliary aids as a reasonable adjustment for 

disabled children.  This will particularly be the case where a disabled child does not have a SEN statement 

or where the statement does not provide the auxiliary aid or service.    

2.5.2.3 There should be no assumption, however, that if an auxiliary aid is not provided under the SEN 

regime, then it must be provided as a reasonable adjustment.  Similarly, whilst schools and LAs are under 

the same reasonable adjustment duty, there should be no assumption that where it is unreasonable for 

a school to provide an auxiliary aid or service, for example on cost grounds, it would then be reasonable 

for the local authority to provide it.  All decisions would depend on the facts of each individual case.  The 

nature of the aid or service, and perhaps also the existence of local arrangements between schools and 

local authorities, will help to determine what would be reasonable for the school or the LA to provide.  

For example, where there is a centrally organised visual or hearing impairment service it may be 



reasonable for the local authority to provide more expensive aids or support through that service but 

not reasonable for an individual school to have to provide them.   

2.5ΦнΦп ¢ƘŜ ǘŜǊƳ άŀǳȄƛƭƛŀǊȅ ŀƛŘǎέ ŦƻǳƴŘ ƛƴ ǘƘŜ 9ǉǳŀƭƛǘȅ !Ŏǘ нлмл ŎƻǾŜǊǎ ōƻǘƘ ŀǳȄƛƭƛŀǊȅ ŀƛŘǎ ŀƴŘ services 

but there is no legal definition for what constitutes auxiliary aids and services.  Considering the everyday 

meaning of the words, is, however, helpful.  Legal cases have referred to the Oxford English Dictionary 

ŘŜŦƛƴƛǘƛƻƴ ƻŦ ŀǳȄƛƭƛŀǊȅ ŀǎ άƘŜƭǇŦul, assistant, affording aid, rendering assistance, giving support or 

ǎǳŎŎƻǳǊέ ŀƴŘ ǘƘŀǘ ŀǳȄƛƭƛŀǊȅ ŀƛŘǎ ŀƴŘ ǎŜǊǾƛŎŜǎ άŀǊŜ ǘƘƛƴƎǎ ƻǊ ǇŜǊǎƻƴǎ ǿƘƛŎƘ ƘŜƭǇΦέ  9ȄŀƳǇƭŜǎ ƻŦ ǿƘŀǘ Ƴŀȅ 

be considered an auxiliary aid could be; hearing loops; adaptive keyboards and special software.  

However, the key test is reasonableness and what may be reasonable for one school to provide may not 

be reasonable for another given the circumstances of each case.     

2.5.2.5 Some disabled children will have a need for auxiliary aids which are not directly related to their 

educational needs or their participation in school life, for example, things which are generally necessary 

for all aspects of their life, such as hearing aids.  It is likely to be held that it would be unreasonable for 

a school to be expected to provide these auxiliary aids.  

  

2.5.3 Making reasonable adjustments  

2.5.3.1 A minor change for schools is that a failure to make a reasonable adjustment cannot now be 

justified, whereas under the previous disability discrimination legislation it could be.  However, this 

change should not have any practical effect due to the application of the reasonableness test ς i.e., if an 

adjustment is reasonable then it should be made and there can be no justification for why it is not made.  

Schools will not be expected to make adjustments that are not reasonable.  

2.5.3.2 In addition to having a duty to consider reasonable adjustments for individual disabled pupils, 

schools will also have to consider potential adjustments which may be needed for disabled pupils 

generally as it is likely that any school will have a disabled pupil at some point.  However, schools are 

not obliged to anticipate and adjust for every imaginable disability and need only consider general 

reasonable adjustments - e.g., being prepared to produce large font papers for pupils with a visual 

impairment even though there are no such pupils currently admitted to the school.   Such a strategic 

ŀƴŘ ǿƛŘŜǊ ǾƛŜǿ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǇǇǊƻŀŎƘ ǘƻ ǇƭŀƴƴƛƴƎ ŦƻǊ ŘƛǎŀōƭŜŘ ǇǳǇƛƭǎ ǿƛƭƭ ŀƭǎƻ ƭink closely with its 

planning duties.                                                                                  

2.5.3.3 The Act does not set out what would be a reasonable adjustment or a list of factors to consider 

in determining what is reasonable. It will be for schools to consider the reasonableness of adjustments 

based on the circumstances of each case.  However, factors a school may consider when assessing the 

reasonableness of an adjustment may include the financial or other resources required for the 

adjustment, its effectiveness, its effect on other pupils, health and safety requirements, and whether 

aids have been made available through the Special Educational Needs route.   

2.5.3.4 Cost will inevitably play a major part in determining what is reasonable and it is more likely to be 

reasonable for a school with substantial financial resources to have to make an adjustment with a 

significant cost, than for a school with fewer resources.  For example, a small rural primary school may 

not be able to provide specialised IT equipment for any disabled pupils who may need it and it may not 

be reasonable for the school to provide that equipment.  On the other hand, a much larger school might 

reasonably be expected to provide it.  

2.5.3.5 Often, though, effective and practicable adjustments for disabled pupils will involve little or no 

cost or disruption and are therefore very likely to be reasonable for a school to have to make.  

2.5.3.6 Schools generally will try to ensure that disabled pupils can play as full a part as possible in school 

life and the reasonable adjustments duty will help support that.  However, there will be times when 

adjustments cannot be made because to do so would have a detrimental effect on other pupils and 



would therefore not be reasonable ς for example, if a school put on a geology field trip which necessarily 

involved climbing and walking over rough ground and after fully considering alternatives to 

accommodate a disabled pupil in a wheelchair who could not take part it determined that there was no 

viable alternative or way of enabling the disabled pupil to participate or be involved, it would not have 

to cancel the trip as originally planned. This is unlikely to constitute direct discrimination or failure to 

make a reasonable adjustment. 

2.5.3.7 The reasonable adjustments duties on schools are intended to complement the accessibility 

planning duties and the existing SEN statement provisions which are part of education legislation, under 

which local authorities must provide auxiliary aids to pupils with a statement of special educational 

need.   

 

2.5Φп {ŎƘƻƻƭǎΩ ŘǳǘƛŜǎ ŀǊƻǳƴŘ ŀŎŎŜǎǎƛōƛƭƛǘȅ ŦƻǊ Řƛǎŀōƭed pupils  

2.5.4.1 Schools and LAs need to carry out accessibility planning for disabled pupils. These are the same 

duties as previously existed under the DDA and have been replicated in the Equality Act 2010.   

2.5.4.2 Schools must create and provide adequate resources to implement accessibility plans which are 

aimed at:   

¶ increasing the extent to which disabled pupils can participate in the curriculum. 

¶ improving the physical environment of schools to enable disabled pupils to take better 

advantage of education, benefits, facilities and services provided; and 

¶ improving the availability of accessible information to disabled pupils.   

2.5.4.3 School accessibility plans shall be reviewed at least every 3 years. 

2.5.4.4 An accessibility plan may be a freestanding document but may also be published as part of 

another document such as the school development plan.  

2.5ΦпΦр hC{¢95 ƛƴǎǇŜŎǘƛƻƴǎ Ƴŀȅ ƛƴŎƭǳŘŜ ŀ ǎŎƘƻƻƭΩǎ ŀŎŎŜǎǎƛōƛƭƛǘȅ Ǉƭŀƴ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜƛǊ ǊŜǾƛŜǿΦ   

 

2.5.5 Locŀƭ ŀǳǘƘƻǊƛǘƛŜǎΩ ŘǳǘƛŜǎ ŀǊƻǳƴŘ ŀŎŎŜǎǎƛōƛƭƛǘȅ ŦƻǊ ŘƛǎŀōƭŜŘ ǇǳǇƛƭǎ  

LAs must, for the schools for which they are responsible, prepare accessibility strategies based on the 

same principle as the access plans for schools.  

  



3. Purpose of Audit 
 

3.1. The audit addresses and recognises the requirements of the Equality Act 2010. The report includes 

recommendations for required remedial actions and ongoing monitoring and control measures. 

Guidance is also referred to such as BS8300: 2009 - Design of Buildings and Their Approach to Meet 

the Needs of Disabled People - Code of Practice; along with other applicable sources where 

appropriate. 

 

3.2. The focus of this report is to ensure that the school meets with the requirements of part IV of the 

Equality Act and so does not discriminate against disabled pupils. 

 

3.3. However, the report will also deal with the obligations under section III of the Equality Act 2010 

which relates to the provision of services to members of the public. 

 

3.4. To achieve this, the report will identify where communication strategies, the property, and 

educational teaching and support processes do not meet current legislation or best practice 

standards. The report will recommend ways to overcome these issues. Recommendations may 

incorporate physical adaptations to the site, changes to policies and procedures or a combination 

of these. 

 

  



4. Commissioning of Audit 
 

4.1. An Accessibility Plan and Audit of Heathlands Primary School was commissioned by Shaun 

Walker ς Executive Headteacher.  

 

4.2. This is the first Accessibility Audit report undertaken at this School. 

 

4.3. Initial information was gathered by a fact-finding questionnaire and review of information 

published on the school website. 

 

4.4. An on-site audit was undertaken on 13/06/2023 using a checklist. 

 

4.5. On the day, the auditor met with Sally Morgan ς Head of School & SENCo. 

 

4.6. The resulting information was compiled into this Audit Report and Action Plan. 

 

5. Credentials of Head Access Auditor 
 

 

Lesley Mifsud ς CEO and Head Access Consultant 

Lesley set up Equality Act Audits in 2010 with the aim to promote equality in 
education and ensuring children with special educational needs have the same 
opportunities as others. Since setting up EA Audits, Lesley has personally 
advised over 1000 schools on accessibility, helping them to comply with the 
Equality Act 2010. 

Lesley has over 30 yearsΩ experience in teaching, and has held the positions of 
Head of Year, Deputy Head and Headteacher. Lesley has a passion for children 
and education and has an excellent knowledge of all areas related to Equality 
in Schools and SEN. 

As well as Access Auditing schools to ensure they conform to the Equality Act 
of 2010 and writing their SEN Policies and Accessibility Plans, Lesley also 
regularly undertakes the following: 

¶ Advising schools on inclusion for their SEN pupils. 

¶ Advising on classroom construction for hearing impaired pupils and 
staff. Training others in access auditing schools.  

¶ Training others in access auditing schools.  

¶ Advising Local Education Authorities of their duties regarding The 
Equality Act.  

¶ Public Speaking on equality in education.  

¶ Assisting schools with disability discrimination claims and being an 
expert witness when needed. 

  

  

All auditors employed by Equality Act Audits hold an Enhanced DBS clearance. 



6. Contextual Background to the School 
 

Each individual school differs in context from other schools. This individual context will have a bearing on 

how and to what extent the school is able to respond to the challenges of maximising accessibility. 

7.1 Location. Rainworth is a village in the ceremonial county of Nottinghamshire in the East Midlands of 
England. It is split between the local government districts of Newark and Sherwood and Mansfield. To the 
north of Rainworth is the village of Clipstone and to the east are the villages 
of Bilsthorpe and Farnsfield. Mansfield lies two miles to the west. The village of Blidworth is a mile to the 
south. The A617 dual carriageway bypasses the village. The main road running through Rainworth is 
Southwell Road East. The A617, which opened in 2000, by-passes the village to the north. The village is 
served by bus routes 27, 28, 28B and 141 and the nearest railway station is Mansfield. The nearest airport 
is East Midlands. 

7.2 Ethos of the School. Heathlands Primary School converted to an academy on the 1st of January 2023 

and joined the East Midlands Education Trust (EMET). The Trust was established to improve the life 

chances of students in all partner schools. The mission of the Trust is consequently clear and 

straightforward: 

Ψ¢ƻ ŜƴǎǳǊŜ ŀƭƭ ƻǳǊ ǎǘǳŘŜƴǘǎ ǊŜŀƭƛǎŜ ǘƘŜƛǊ Ŧǳƭƭ ǇƻǘŜƴǘƛŀƭ ŀƴŘ ŘŜǾŜƭƻǇ ƛƴǘƻ ȅƻǳƴƎ ŎƛǘƛȊŜƴǎ ǿƘƻ ƳŀƪŜ ŀ 

ǇƻǎƛǘƛǾŜ ŎƻƴǘǊƛōǳǘƛƻƴ ǘƻ ǎƻŎƛŜǘȅΦΩ 

All schools within the Trust welcome the opportunity to be an equal and valued partner within EMET and 

see their success measured in the achievement of their own targets and those of the Trust as a whole. 

7.3 Nature of School Site. The school is set within a residential area and is a fairly new building all on one 

level, built in 2002. There is level access everywhere and wide-open corridors. It has one form per year 

group including a nursery. There are two pedestrian entrances located next to each other at the side of 

the building. One entrance is for Years 1 - 6 and leads to their classrooms via the playground and the other 

entrance is for Foundation stage and the Butterfly room which is used for BC and ASC. The Main reception 

entrance is at the front of the building and has separate gates for pedestrians and cars. The car park is 

fairly small but seems ample for the amount of staff parking there. It has 2 disabled parking bays which 

both have level access to the entrance. External directional signage at the school is good. Internally there 

is not as much but all doors are signed and as all classrooms lead off one large corridor it is adequate. 

There are lots of intervention spaces along the corridor and also some separate rooms. The butterfly room 

is a multifunctional room which can be used for music lessons during the day or as an intervention space 

if needed. There are 4 accessible toilets within the building. One by the Main Reception which also doubles 

up as a medical room, one in the Foundation stage rooms and two in the Butterfly room which are 

allocated to male and female use. All have flashing fire alarms and emergency beacons fitted. Classrooms 

are large and have blinds. Externally Foundation stage have their own separated playground area and 

years 1 - 6 share a playground, a basketball court, trim trail and shaded seating area. There is also a school 

field to the right of the building which is accessed by a path that runs around the back of the school. The 

path has some lifted areas due to tree root ingress. The majority of pavements around the school are in 

good condition however some root ingress was noted here too. 

 

 

7.4 Number of pupils. There are 174 total pupils at the school, 25 (14%) represent those with SEND.  

 

7.5 Trend in pupil numbers. The school numbers are increasing.   

 

7.6 More Able. At Heathlands Primary School, they believe in treating all pupils as individuals and so cater 

for their individual needs. All pupils including the most able are entitled to a challenging and stimulating 

ŎǳǊǊƛŎǳƭǳƳ ǘƘŀǘ ŘŜǾŜƭƻǇǎ ǘƘŜƛǊ Ŧǳƭƭ ǇƻǘŜƴǘƛŀƭΦ ²ƛǘƘƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ƎŜƴŜǊŀƭ policy of inclusion, provision for 
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https://en.wikipedia.org/wiki/East_Midlands
https://en.wikipedia.org/wiki/Non-metropolitan_district
https://en.wikipedia.org/wiki/Newark_and_Sherwood
https://en.wikipedia.org/wiki/Mansfield_District
https://en.wikipedia.org/wiki/Clipstone
https://en.wikipedia.org/wiki/Bilsthorpe
https://en.wikipedia.org/wiki/Farnsfield
https://en.wikipedia.org/wiki/Mansfield
https://en.wikipedia.org/wiki/Blidworth
https://en.wikipedia.org/wiki/A617_road
https://en.wikipedia.org/wiki/Mansfield_railway_station_(England)
https://en.wikipedia.org/wiki/East_Midlands_Airport


pupils working at a greater depth is a matter of equal opportunity and they ensure that the most able 

have the opportunity to nurture their ability, stimulate their desire for life- long learning and to achieve 

and excel. 

 

7.7 Pupil Premium. There are 44 Pupil Premium Pupils. This represents 25% of the pupil population.   

 

The Pupil Premium is an extra grant of money given to schools by central government to support pupils 

who qualify for Free School Meals (FSM). The definition includes and pupil that has qualified for FSM in 

the last 6 years, even if they are not currently claiming. Research shows that on average, pupils qualifying 

for FSM are likely to do less well at school. Whilst this is an average and a generalisation, the initiative 

behind the grant is to use the pupil premium to support FSM pupils in any relevant or special ways to 

enable them to attain and achieve as well as their non-FSM peers.  

 

7.8 Pupils for whom English is not the first language. English as an additional language (EAL) refers to 

learners whose first language is not English.  They may be capable of speaking English and, indeed writing 

ƛƴ 9ƴƎƭƛǎƘΣ ōǳǘΣ ŀǎ 9ƴƎƭƛǎƘ ǿŀǎ ƴƻǘ ǘƘŜƛǊ ŦƛǊǎǘ ƭŀƴƎǳŀƎŜΣ ƛǘ ƛǎ ŀƴ ŀŘŘƛǘƛƻƴŀƭ ƭŀƴƎǳŀƎŜΦ  ! ǇǳǇƛƭΩǎ first language 

is defined as any language other than English that a child was exposed to during early development and 

continues to be exposed to in the home or community.  If a child was exposed to more than one language 

(which may include English) during early development, a language other than English should be recorded, 

ƛǊǊŜǎǇŜŎǘƛǾŜ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ ǇǊƻŦƛŎƛŜƴŎȅ ƛƴ 9ƴƎƭƛǎƘΦ     

 

Where appropriate, EAL pupils will be supported by the Special Educational Needs Co-ordinator 

(SENCO/Head of Learning Support) and teaching staff in the classroom to enable the pupil to complete 

tasks with understanding. 

 

7.9 SEN Staffing. Class Teachers are responsible for Checking on the progress of pupils and identifying, 

planning and delivering any additional help they may need (this could be targeted work or additional 

support) and informing the Special Education Needs and Disabilities Co-ordinator (SENCo). Writing 

Individual Learning Support Plans for Inclusion/Individual target plans and sharing and reviewing these 

with parents at least once each term and planning for the next term. Personalised teaching and learning 

ŦƻǊ ǇǳǇƛƭǎ ŀǎ ƛŘŜƴǘƛŦƛŜŘ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻǾƛǎƛƻƴ ƳŀǇΦ 9ƴǎǳǊƛƴƎ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭΩǎ {9b tƻƭƛŎȅ ƛǎ ŦƻƭƭƻǿŜŘ ƛƴ 

their classroom and for all the pupils they teach with any SEN.   

 

The SENCo is responsible for: Providing professional guidance to colleagues and work closely with staff, 

parents and other agencies.   Writing the SEN Information Report which MUST be published on the setting 

website and updated annually. Overseeing the day-to-day ƻǇŜǊŀǘƛƻƴ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ {9b ǇƻƭƛŎȅΦ /ƻ-

ordinating provision for children with SEN. Advising on a graduated approach to provide SEN Support. 

!ŘǾƛǎƛƴƎ ƻƴ ǘƘŜ ŘŜǇƭƻȅƳŜƴǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŘŜƭŜƎŀǘŜŘ ōǳŘƎŜǘ ŀƴŘ ƻǘƘŜǊ ǊŜǎƻǳǊŎŜǎ ǘƻ ƳŜŜǘ Ǉupils needs 

effectively. Liaising with parents of pupils with SEN. Liaising with EYFS providers, other schools, 

Educational Psychologist, health and social care professionals and independent or voluntary bodies, LA. 

Managing the transition process ς between the varying levels of SEN support, from one year group to the 

next and any change of school.  

 

7.10 SENCO. The Special Educational Needs Co-ordinator is Sally Morgan. All teachers are teachers of 

students with Special Educational Needs. Teaching such students is therefore a whole school 

responsibility, requiring a whole school response. The needs of all students are at the centre of whole 

school teaching and learning at Heathlands Primary School is based on good practice as established over 

many years. 

Parents/carers and students can be sure that Heathlands is a fully inclusive school which values every 

member of the school community. They strive always to raise aspirations and attainment of all students 



in partnership with a range of outside agencies and stakeholders. Their team is established and fully 

committed to ensuring students are aspirational working to unlock personal potential. Learning Support 

Assistants work with students with Education, Health and Care Plans (EHCPs) across the curriculum in all 

years, as well as supporting students and teachers in the classroom. The majority of this support is 

classroom based, as well as a range of interventions and programmes (including some withdrawal) when 

needed and appropriate. 

 

The department has a choice of rooms, in which they can house their intervention work, including 

Extended Literacy and Numeracy Support and host meetings with parents and students with internal or 

external professionals. They aim to help all their students feel valued, better equipped to make positive 

choices and play an active role in society, now and in the future. 

 

 

7.11 Safeguarding. As well as statutory responsibilities in relation to children's learning, the school has a 

pastoral and legal responsibility towards their pupils and must recognise that the children and young 

people in their charge have a fundamental right to be protected from harm.   

 

Heathlands Primary School is committed to safeguarding and promoting the welfare and well-being of 

children, young people and staff. They believe that everyone, without exception, has a right to be safe and 

to be treated with dignity and respect regardless of background and free from discrimination. The school 

recognises that children learn best when they are healthy, safe and secure. Any allegation of child abuse 

or a safeguarding issue will be treated with the utmost concern. They will always liaise with relevant 

external agencies in accordance with locally agreed protocols.   

 

The arrangements for safeguarding are effective. There is a clear ethos across the school that sets the 

safety of pupils as a high priority. Leaders have been effective in creating a culture in which safeguarding 

ƛǎ ǎŜŜƴ ŀǎ ŜǾŜǊȅƻƴŜΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŀƴŘ ƴƻǘ Ƨǳǎǘ ǘƘŜ ŘŜǎƛƎƴŀǘŜŘ ǎŀŦŜƎǳŀǊŘƛƴƎ ƭŜŀŘŜǊΦ 9ŦŦŜŎǘƛǾŜ ǊŜŎƻǊŘ-

ƪŜŜǇƛƴƎ ǊŜŦƭŜŎǘǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ƪŜŜǇ ŀƭl pupils safe. Parents and carers say their children are 

well cared for and safe at school.  Training for staff and governors in child protection means that they are 

knowledgeable and up to date with the most recent guidance and legislation. Staff are vigilant and know 

ǿƘŀǘ ǘƻ Řƻ ǎƘƻǳƭŘ ǘƘŜȅ ƘŀǾŜ ŀƴȅ ŎƻƴŎŜǊƴǎ ŀōƻǳǘ ŀ ŎƘƛƭŘΩǎ ǿŜƭŦŀǊŜΦ ¢ƘŜ ǎŎƘƻƻƭ ǿƻǊƪǎ ǾŜǊȅ ǿŜƭƭ ǿƛǘƘ ǇŀǊŜƴǘǎ 

and a wide range of external agencies to keep children safe and free from harm. Leaders are tenacious in 

making sure that safeguarding matters are followed up thoroughly. Governors make sure that all checks 

on staff and volunteers working with children are made and recorded.  



8. Constraints and limitations to the audit 
 

8.1 This report may not be copied or reproduced by any means without prior written permission from 
Equality Act Audits. It is a confidential report and has been prepared for the exclusive use of the 
commissioning party and unless otherwise agreed in writing by Equality Act Audits, no other party may 
use, make use of or rely on the contents of this report. No liability is accepted by Equality Act Audits for 
any use of this report, other than for the purposes for which it was originally prepared and provided.  
 
8.2 Opinions and information provided in the report are based on Equality Act Audits using due skill, care 
and diligence in the preparation of the same and no warranty is provided as to their accuracy. It should 
be noted, and it is expressly stated, that no independent verification of any of the documents or 
information supplied to Equality Act Audits has been made. 
 
8.3 The content of this report is based on the information and access provided to the consultant at the 
time of this audit. Any recommendations or advice in this report is based upon evidence seen. Whilst every 
care is taken to interpret current Acts, Regulations and Approved Codes of Practices, these can only be 
authoritatively interpreted by Courts of Law. Undergoing of the recommendations in the report could 
assist in meeting the requirements of the Equality Act 2010 / Disability Discrimination Act but does not 
guarantee it. Nor does compliance with this report remove any liability on the part of the client or give 
protection against legal proceedings. 
 
8.4 OFSTED and others should not infer weakness in the management of a school from the outcomes of 

the accessibility audit. The ability of the school to address issues considered to require improvement or 

be inadequate may be constrained by a variety of factors outside the control and influence of the school 

management and leadership team. 

уΦр ¢ƘŜ άƳȅǘƘέ ƻŦ ŎƻƳǇƭƛŀƴŎŜΥ ¢ƘŜǊŜ ƛǎ ŀŎǘǳŀƭƭȅ ƴƻ ǎǳŎƘ ŎƻƴŎŜǇǘ ŀǎ ōŜƛƴƎ άŦǳƭƭȅ 55! ŎƻƳǇƭƛŀƴǘέ ŦƻǊ ŀƴ 
existing building. The phrase has entered the language, but the legislation reads differently. A new public 
building will have to show disabled access, accessible toilets etc. but an existing structure will be asked to 
ƳŀƪŜ άǊŜŀǎƻƴŀōƭŜ ŀŘƧǳǎǘƳŜƴǘǎέΦ  
 
8.6 Disability and equality legislation is not prescriptive in its recommendations to improve accessibility. 
As such, compliance with the various Acts cannot ultimately be determined or used as a method for 
assessing accessibility. Only tangible standards set out in guidance documents such as BS8300: 2009 can 
be referred to for 'compliance'. 
 
8.7 Although we have included the code of practice for means of escape for disabled people within our 
criteria, this report should not be considered as a detailed assessment of the overall means of escape 
ǇǊƻǾƛǎƛƻƴΣ ǿƘƛŎƘ ǎƘƻǳƭŘ ōŜ ƛƴŎƭǳŘŜŘ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜƳŜǊƎŜƴŎȅ ŜǾŀŎǳŀǘƛƻƴ ǇƭŀƴΦ 
 
8.8 In the time available it is not possible to visit every occupied room. In the case of large school premises, 
a reasonable sample of teaching environments for pupils and working environments for staff and visitors 
has been visited. Plant rooms and workshops etc not used for educational purposes, and rooms otherwise 
not visited during the audit process are not covered by this report. 
 
уΦф wŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ǊŜǇǊŜǎŜƴǘ ōŜǎǘ ǇǊŀŎǘƛŎŜ ŀǘ ǘƘŜ ǘƛƳŜ ƻŦ ǿǊƛǘƛƴƎΣ ōǳǘ ǘƘŜ ŎƻƴŎŜǇǘǎ ƻŦ άōŜǎǘ ǇǊŀŎǘƛŎŜέ 
ŀƴŘ άǊŜŀǎƻƴŀōƭŜέ ǿƛƭƭ ŎƘŀƴƎŜ ǿƛǘƘ ǘƛƳŜΦ wŜǎŜŀǊŎƘ ŀƴŘ ƛƴƴƻǾŀǘƛƻƴ ŀƭƭƻǿ ƴŜǿ Ŏoncepts and 
products/services to become available. Therefore, the Equality Act recommends a school be audited every 
3 years. 
 
8.10 Fire Evacuation and Health & Safety legislation may conflict with disability equality legislation. When 
this happens fire and safety legislation take priority (although H&S and disability equality often share 
common objectives). 
 



8.11 For this report, consultation with local Access Groups has not been undertaken. It is advisable to seek 
advice from various user groups and appropriate employees prior to undertaking specific adaptation 
works arising from recommendations within this report. 
 
8.12 If the site or buildings have a listed building status or are located within a designated conservation 
area, professional advice must be sort for planning applications. 
 
8.13 Where recommendations have been suggested that may influence the evacuation strategy or the fire 
safety integrity of the building additional consultation with the relevant local Fire Officer is advised prior 
to works being undertaken. 
 
8.14 Externally sourced images are used within this report; these are for illustrative purposes only. 
External images are indicated along with their source. 
 
  



9. Key to the Accessibility Audit 
 

9.1 Key 

Reference No. The reference number of the audit item. This links through to the 

Action Plan. 

 

Best Practice A brief summary of accepted best practice in the area being considered, 

including where appropriate a perspective from the point of view of 

disabled persons. 

 

Audit findings Captures what was observed or stated to be the case during the audit 

process. Where appropriate a photo will provide visual support to the 

evidence. 

 

Grade 2023 

 

The Audit aims to take a non-judgemental stance. However, it is 

perhaps inevitable that grading findings may feel judgemental. 

Feedback indicates that many schools find ranking the findings to be 

helpful. Understand that the grades are intended to help focus 

attention where it is most required, for the benefit of those affected, 

and are not intended as a judgement on the quality of leadership or 

management. 

 

Suggestions to 

improve/resolve 

Constructive suggestions as to how further actions will help improve 

accessibility. Significant actions will be referred to in the Action Plan. 

 

 

9.2 Findings descriptors 

 

For each of the three sections of the audit, an overall grade is indicated. 

These three grades together inform the overall audit grade indicated in the Executive Summary. 

 

 In an audit item 

Exemplary 

 

 

Highly effective, exemplary or innovative 

practice that fully supports accessibility for all 

pupils or visitors. 

Compliant 

 

 

Effective practice that supports accessibility for 

a significant majority of pupils or visitors. 



Improvement Recommended Practice supports accessibility for most pupils; 

however, a significant minority of pupils or 

visitors could be more effectively supported. 

In some cases, there may be potential health 

and safety risks or where failure to implement 

changes would be highly likely to attract legal 

implications. Immediate action is recommended 

to put changes into effect ς see Action Plan. 

 

  



Accessibility Audit 
 

10.1. Access to Information 
 

An accessible school is one where pupils and parents can access information normally provided by the 

school to its pupils available to disabled pupils, by means appropriate to the relevant disability; and 

where staff are well trained, aware, and able to initiate and implement changes to facilitate such access. 

Information might include items such as handouts, timetables, textbooks or information about school 

events, reports, newsletters, and general letters home. 

 

Schools have a duty to parents with disabilities to let them have reasonable access to services related 

to the education of their child or children. This is to make sure parents with disabilities can be fully 

involved in their child's education. Your child's school should make 'reasonable adjustments' to 

procedures and policies or provide you with aids to help you access their services, like putting 

information in accessible formats. They must not refuse to provide a service, or provide a lesser service, 

to you as a parent with disabilities. 

 

Alternative formats for the provision of information might include large print, audio tape, Braille, a 

recognised symbol system, the use of ICT and the provision of information orally, through lip reading or 

in sign language. 

 

Information must be provided within a reasonable time frame, i.e., to be of proper use for the pupil. For 

example, a reasonable time frame for the provision of a handout needed during a lesson would be the 

start of the lesson. 

 

In practice, it is anticipated that most pupils requiring information to be provided in a different format 

ǿƛƭƭ ŀƭǊŜŀŘȅ ƘŀǾŜ ƘŀŘ ǘƘŜƛǊ ƴŜŜŘǎ ƛŘŜƴǘƛŦƛŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀƴŘκƻǊ ǘƘŜ [ƻŎŀƭ !ǳǘƘƻǊƛǘȅΩǎ {9b 

identification processes. 

 

 

10.1.1 Staff Training ς Is awareness training provided to enable all staff to understand 

and recognise disability issues? 

Best Practice You must not discriminate against a pupil in your school, in the provision of 

education, or access to any benefit, facility or service, by excluding them or by 

ǎǳōƧŜŎǘƛƴƎ ǘƘŜƳ ǘƻ ŀƴȅ ƻǘƘŜǊ ŘŜǘǊƛƳŜƴǘΦ Lǘ ƛǎ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǊŜǎǇƻƴǎƛōƭŜ ōƻŘȅ ǘƘŀǘ 

is liable for any acts of discrimination. All staff should receive disability 

awareness training as part of their Induction.  

Refresher and update training should be provided. 

Training in medical conditions pertaining to individual pupil medical conditions 

should be provided to those staff working with such pupils. 

Audit Findings The school is aware that staff need to understand and recognise disability issues. 

There are regular updates and training organised during INSET days and weekly 

staff briefings. This will ensure that your students, whether disabled or not, get 

the best possible level of care and support from all of the staff. 

The school recognises that to effectively support, they need to have the skills 

and knowledge to understand the needs and issues that individual children face. 

Therefore, Continuing Professional Development (CPD) is offered to all staff. A 



record of CPD is kept in the office and the need for training is reviewed by the 

senior leadership team each year through the Performance Management 

systems for teacher and teaching assistants. Specific training will be made 

available to staff to support the needs of a particular child(ren) if the expertise is 

not already in school. 

Grade 2023 Compliant 

Suggestions to 

improve/resolve 

Maintain existing action and processes. 
 

 

10.1.2 Arrangements for providing information in simple language, large print, via 

digital audio, by Braille 

Best Practice To reach all their audience, schools need to make effective use of accessible 

communication formats (also known as alternative formats). 

Involve disabled people from your school parents/carers in developing and 

reviewing a strategy for producing information in accessible formats. They will 

know their needs and could help you find the most effective ways of meeting 

them. You can also approach disability organisations for advice. 

Your strategy should outline: 

¶ how you will anticipate the needs of disabled people 

¶ what minimum standards are in place 

¶ who is responsible and who will pay for the accessible formats 

¶ what type of information you will prioritise 

¶ how you will enforce and monitor the strategy 

¶ you could potentially include a note on your website or promotional 

materials, create a sign or post a notice on a bulletin board 

Examples of how and when schools can support parents with disabilities include: 

¶ using a pen and notepad to communicate with you if you are deaf or 

hearing impaired and/or providing induction loops in a certain room. 

¶ arranging for an interpreter, for example, in British Sign Language (BSL) 

and/or allowing more time for one-to-one meetings. 

¶ updating you on your child's progress by telephone or email if you are 

unable to go to a meeting because of your impairment. 

¶ holding a meeting in an accessible location, for example, to avoid stairs, 

if you have impaired mobility. 

¶ providing a script of a school play if you are deaf or hearing impaired to 

help follow the action. 

¶ The UK Association for Accessible Formats is an industry association that 

sets standards and promotes best practice for quality accessible 

information based on user needs. Their website includes a directory of 

accessible format producers. 

Audit Findings The school improves the delivery of written information to students, staff, 

parents and visitors with disabilities; examples might include hand-outs, 

http://www.ukaaf.org/


timetables, textbooks and information about the academy and its events; the 

information should be made available in various preferred formats within a 

reasonable timeframe. 

The school is aware that if someone has a learning disability, it can affect every 

part of their life and prevent them from getting the information they need to 

make informed choices. The school therefore realise that broadly speaking, 

ΨŀŎŎŜǎǎƛōƭŜ ƛƴŦƻǊƳŀǘƛƻƴΩ ǊŜŦŜǊǎ ǘƻ ƛƴŦƻǊƳŀǘƛƻƴ ǿƘƛŎƘ ǇŜƻǇƭŜ Ŏŀƴ ǳƴŘŜǊǎǘŀƴŘΣ ōǳǘ 

that can mean different things to different individuals. 

Whenever necessary, they will present information in large print or Braille, and 

for other parents/carers will ensure information is translated into their first 

language. ΨLƴŦƻǊƳŀǘƛƻƴΩ ƛƴ ǘƘƛǎ ŎƻƴǘŜȄǘ ǿƛƭƭ ǘŀƪŜ ŀŎŎƻǳƴǘ ƻŦ ǇǳǇƛƭǎΩ ŘƛǎŀōƛƭƛǘƛŜǎ ŀƴŘ 

the formats preferred by both pupils and parents and be made available within a 

reasonable time frame. Examples of this include handouts, textbooks and 

information about school events. The school lets pupils and parents/carers know 

that written information and other forms of communication will be made 

accessible to them upon request. 

If a parent or carer with a disability asks for accessible information, the school 

works with them to identify how their needs can be met. For example, if they 

have a visually impaired pupil who can only see material in 16pt font size or 

larger they will be at a substantial disadvantage compared to their non-disabled 

peers if materials are only provided to them in smaller print. 

A further example they use is if one of their pupils has dyslexia and finds it very 

difficult to read text typed on white paper, the school will provide the pupil with 

handouts printed on yellow paper. In another instance, if a disabled pupil with 

dyslexia finds it difficult to read text on all types of paper without the aid of a 

plastic overlay sheet, the school would provide that pupil with a plastic overlay 

sheet for them to use in all lessons. 

The school realises that by law, pupils with disabilities, parents and carers have 

the right to be treated equally, and to have information made accessible to 

them. There are three important areas in which schools have to ensure 

compliance under the Equality Act 2010 ς ΨŀŎŎŜǎǎ ǘƻ ǘƘŜ ōǳƛƭŘƛƴƎΩΣ ΨŀŎŎŜǎǎ ǘƻ ǘƘŜ 

ŎǳǊǊƛŎǳƭǳƳΩ ŀƴŘ ΨŀŎŎŜǎǎ ǘƻ ǿǊƛǘǘŜƴ ƛƴŦƻǊƳŀǘƛƻƴΩΦ 
 

Grade 2023 Compliant 

Suggestions to 

improve/resolve 

Maintain existing action and processes. 
 

  

10.1.3 Is the school Website and Social Media content accessible? 

Best Practice The Schools Information Act 2012 requires the online publication of many 

documents and policies. These should be displayed on the school website.  

¶ Chose a content management system that supports accessibility. 

¶ Use headings correctly to organize the structure of their content and 

include proper alt text for images. 

¶  Links should have unique and descriptive names and colour should be 

used with care.  



¶ Design forms for accessibility and use tables for tabular data and not for 

layout. 

¶ Ensure that all content can be accessed with the keyboard alone in a 

logical way. 

¶ Use ARIA roles and landmarks and make dynamic content accessible. 

Information that is normally provided in writing (such as handouts, timetables 

and textbooks) can be made more accessible by providing it: in Braille, in large 

print, on audio format and using a symbol system. It is essential that the website 

be accessible in order to provide equal access and equal opportunity to people 

with diverse abilities. 

Lǘ ƛǎ ŜǎǎŜƴǘƛŀƭ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭΩǎ ǿŜōǎƛǘŜ ƛǎ accessible in order to provide equal 

access and equal opportunity to people with diverse abilities. On a website, 

ŀŎŎŜǎǎƛōƛƭƛǘȅ ŘŜǇŜƴŘǎ ƻƴ Ƙƻǿ ŀ ǇŜǊǎƻƴΩǎ Řƛǎŀōƛƭƛǘȅ ŀŦŦŜŎǘǎ ǘƘŜ ǿŀȅ ǘƘŜȅ ǇŜǊŎŜƛǾŜ 

information on a page and how they navigate within and between pages.  

Websites should be accessible to everyone, including users with impairments to 

their: 

ω Vision ς severely sight impaired (blind), sight impaired (partially sighted), 

or colour-blind people 

ω Hearing ς people who are deaf or hard of hearing 

ω Mobility ς those who find it hard to use a keyboard 

¶ Understanding ς for example those with dyslexia, autism or learning 

difficulties 

Audit Findings Policies relating to equality and medical support processes are available on the 

website. 

This website is run by PrimarySite and they have done their best to ensure as 

many people as possible to be able to use this website. For example, that means 

one should be able to: 

Zoom without the text spilling off the screen on Chrome and Firefox 

Have the ability to increase text size using their pop out accessibility toolbar 

Enable a black and white option 

Enable dark or white contrast options 

Hide movements on web pages 

Change all fonts to a readable font. This can sometimes assist with text to speech 

reading applications 

Navigate most of the website using just a keyboard 

Navigate most of the website using speech recognition software 

Grade 2023 Improvement Recommended 

Suggestions to 

improve/resolve 

Display the Accessibility Plan/Policy on the website. 

 



10.1.4 Is information presented to groups in a user-friendly way for people with 

disabilities which affect their vision? 

Best Practice Sight is key to communication, learning and movement. It co-ordinates other 

senses and helps people to understand what they have heard, touched, tasted 

or smelled. The more people can see, the easier it is for them to make sense of 

the environment around them. 

Assistance with a sight problem may include medical intervention or specialist 

equipment. However, simple changes in our behaviour or in the environment 

can be the most affective and cost nothing. The following are some of the 

things that may be considered in the treatment of an eye condition: 

It is often believed that people with intellectual disabilities will automatically 

reject glasses. Yet many people have benefited from carefully prescribed and 

chosen glasses. Glasses should be introduced in a planned way and involve the 

individual wearing them for motivating activities (that are obviously 

appropriate to the function of the glasses, e.g., near vision) and should always 

be clean. 

All people with intellectual disabilities should obtain regular eye checks. (RNIB 

advises annual checks). 

All those involved in the support of a person with intellectual disabilities who 

has a sight problem should know the details of the condition. 

All those involved in the support of a person with intellectual disabilities should 

have an understanding of how they can adapt the environment and their own 

behaviour to meet the individual's visual needs. 

All those involved in the support of a person with intellectual disabilities know 

how to use and maintain any specialist equipment (e.g., people know what 

tasks a specific pair of glasses should be used for). 

Audit Findings All information is sent electronically, so parents are able to use electronic 

devices to help them to access the information.  

However, if requested, information can be presented in a different way. 

For example, a person who is blind or has some visual loss may need 

information which is usually written down or provided in standard print in an 

alternative format such as: audio, on CD or as an MP3 file, braille, email or 

large print. People who are blind, deafblind or have some visual loss may 

require information to be sent or shared with them electronically via email 

instead of in a written or printed format. 

Grade 2023 Compliant 

Suggestions to 

improve/resolve 

Maintain existing action and processes. 

 

10.1.5 Staff familiarity with technologies and support strategies and processes 

developed to assist people with disabilities 

Best Practice Learning disabilities impact the way children are able to process and 

understand information; they are neurological disorders that might manifest 



themselves as difficulty listening, thinking, writing, speaking, spelling, or doing 

mathematical calculations. Dyslexia, dyscalculia, dysgraphia, dyspraxia, visual 

perception disorders, auditory processing disorders, and language disorders 

fall under the umbrella of learning disorders. Many children with ADHD also 

have comorbid learning disorders.  

An idea that teachers must understand is that students with special needs 

such as learning disabilities need to be taught differently or need some 

accommodations to enhance the learning environment.  

Not everyone learns in the same way, and you can follow some tips to create 

a well-rounded learning atmosphere: 

¶ Maintain an organized classroom and limit distractions. 

¶ Use music and voice inflection. 

¶ Break down instructions into smaller, manageable tasks. 

¶ Use multi-sensory strategies. 

¶ Give students with special needs opportunities for success. 

Audit Findings The school understands their obligations to provide auxiliary aides to those 

pupils who require them where it is reasonable to do so without putting the 

disabled pupil at a substantial disadvantage.  

At Heathlands Primary School, they strongly believe in fulfilling their statutory 

requirement to be an inclusive school. They follow the National Curriculum 

and think very carefully about how they can adapt this and their learning 

environments appropriately for pupils with special educational needs. They 

also incorporate the advice provided as a result of assessments, (both internal 

and external) and the strategies described in Education, Health and Care 

Plans.  

Every classroom is inclusive and supports a wide range of needs. Every 

classroom adopts dyslexia friendly strategies to support all children with 

literacy difficulties. A wide range of visuals and working displays are used to 

ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ Visual timetables are in use in classrooms. 

Children are positioned strategically in the classroom depending on their 

need. E.g., those children with a visual impairment or attention difficulties will 

sit near the front of the class. The learning environment is also adapted for 

individual needs for example children with autism (ASD) may have an 

individual workstation and visuals to support them in class. Alternative 

recording methods may be used (scribing, use of ICT, mind mapping, 

photographs). 

They ensure that equipment used is accessible to all children regardless of 

their needs. Extra-curricular activities are accessible for children with SEND.  

Access arrangements are made by the SLT for children with SEND who take 

part in Standard Attainments Tests (SATs) in Year 6. Support is provided for 

children with SEND who require it at break times and other unstructured 

times.  They provide daily access to Nurture Provision for children with SEMH 

needs.  

Where external advisors recommend the use equipment or facilities which 

the school does not have, they will purchase it using the notional SEND 



budget, or seek to find additional funding. For highly specialist communication 

equipment the school will seek the advice of relevant professionals. 

The school is aware of the various methods designed to assist children with 

their learning and has the resources to use the following strategies if required:  

text-to-speech software, coloured printed papers, portable hearing induction 

loops in classrooms, magnification aids and various accessibility features 

within computer software. 

Grade 2023 Compliant 

Suggestions to 

improve/resolve 

Maintain existing action and processes. 

 

10.1.6 Complaints Process 

Best Practice ¶ LǘΩǎ ƛƴ ŜǾŜǊȅƻƴŜΩǎ ƛƴǘŜǊŜǎǘ ǘƘŀǘ ŎƻƳǇƭŀƛƴǘǎ ŀǊŜ ǊŜǎƻƭǾŜŘ ŀǘ ǘƘŜ ŜŀǊƭƛŜǎǘ 

possible stage. Many issues can be resolved informally, without the 

need to follow formal procedures. Schools should take informal 

concerns seriously and make every effort to resolve the matter as 

quickly as possible. 

¶ Pupils, parents and visitors should be able to complain if their 

accessibility needs are not being met. 

¶ If a school's complaint procedure says you should write to the 

Headteacher, you should be allowed to make a verbal complaint if you 

are unable to write because of your impairment. 

¶ A school complaints procedure is an Ofsted publication requirement. 

Audit Findings ¢ƘŜ ǎŎƘƻƻƭΩǎ ŎƻƳǇƭŀƛƴǘǎ ǇǊƻŎŜŘǳǊŜ ƛǎ ŀǾŀƛƭŀōƭŜ ƻƴ ǘƘŜ ǿŜōǎƛǘŜΦ Their policy is 

that concerns and complaints should be dealt with locally, that is, at school 

level. This is because they want to build and maintain good relations with 

parents and to work with them to provide the best possible education for their 

students.  Wherever possible, they prefer to resolve any concerns informally, 

so as to make the best use of valuable time in supporting all the children in 

their care.  

They ask, therefore, if parents have any concerns at all about their child's 

education or welfare at school, that they contact them via the school office to 

arrange an appointment to discuss concerns with the appropriate member of 

staff. 

The school realise that from time to time, situations can arise where parents 

feel that they must state their concern more formally. The procedures are set 

out on their website. They recognise that parental concerns can give rise to 

stressful situations for families and the school's staff. They therefore ask 

parents to bring their concerns to them in a spirit of positive willingness to seek 

a solution, and they will respond accordingly. 

Grade 2023 Compliant 

Suggestions to 

improve/resolve 

Maintain existing action and processes. 

 



10.2. Access to Site and Facilities 
 

!ƴ ŀŎŎŜǎǎƛōƭŜ ǎŎƘƻƻƭ ƛǎ ƻƴŜ ǿƘŜǊŜ ǘƘŜ ǇƘȅǎƛŎŀƭ ŜƴǾƛǊƻƴƳŜƴǘ ŘƻŜǎ ƴƻǘ ƭƛƳƛǘ ŀ ǇǳǇƛƭΩǎ ŀōƛƭƛǘȅ ǘƻ ǘŀƪŜ 
advantage of the education (and other) opportunities on offer. 
 
The purpose of this section of the access audit is to assess how well a site performs in terms of access 
and ease of use by a wide range of potential users, including people with disabilities. The audit provides 
a certain "snapshot" of a building at one point in its life. As the starting point of an ongoing access action 
plan, it can be used to highlight areas for improvement as well as a general risk assessment. 
 
The physical environment includes steps, stairways, kerbs, exterior surfaces and paving, parking areas, 
building entrances and exits (including emergency escape routes), internal and external doors, gates, 
toilets and washing facilities, lighting, heating, ventilation, lifts, floor coverings, signs, interior surfaces, 
room décor and furniture.  
 
Improvements to physical access include ramps, handrails, lifts, widened doorways, electromagnetic 
doors, adapted toilets and washing facilities, adjustable lighting, blinds, induction loops, communication 
aids, well designed (passive) room acoustics and way-finding systems. Improvements can also be made 
through rearranging room space, removing obstructions from walkways, changing the layout of 
classrooms, providing designated storage space or reallocating rooms to subject specialisms. 
 
The most obvious part of a building, which determines its accessibility, is the shell. Decisions made by 
the architect can fundamentally affect the accessibility for a long time. 
 
When the building is fitted out, fixtures and fittings can be critical. Most do not survive as long as the 
building itself, and if deficiencies are identified, these can be included in the next potential 
refurbishment. 
 
A building is next furnished and equipped, and at this stage many mistakes can occur. Furnishings are 
generally short-lived so opportunities for improvement tend to occur more regularly.  
 
Finally, as the building is occupied, the way it is used and managed becomes crucial. Accessibility is 
affected when bad housekeeping exists causing tripping hazards or, for example, over-zealous polishing 
leads to slippery floors. Continual monitoring by management therefore has a considerable role to play. 
 
 

10.2.1 Access to Public Transport 

Best Practice The most accessible schools will have effective access to public transport. 

Depending on the locality, this could include airports, National & local bus 

routes, Railways, trams, underground or other light transit systems, cycle lanes, 

local taxi infrastructure. People with disabilities may rely on such services to 

reach the school. 

Audit Findings 

 
 

There is access to public transport from the 

school site with the nearest bus stop being 

located at the end of Helmsley Road, the next 

street over.   

The school website does provide links to route 

planning sites (e.g., Google maps etc).  

There are a few benefits of adding a Google map 

ǿƛǘƘ ŀ ΨŘƛǊŜŎǘƛƻƴǎ ƭƛƴƪΩ ǘƻ ȅƻǳǊ ǿŜōǎƛǘŜΤ Lǘ ƘŜƭǇǎ 

parents or visitors get instant directions to the 



school and saves users the steps of having to 

open a new browser window, leaving the 

ǎŎƘƻƻƭǎΩ ǿŜōǎƛǘŜ ŀƴŘ ŦƛƴŘƛƴƎ ŘƛǊŜŎǘƛƻƴs by typing 

in the address or postcode. Potential visitors can 

simply use the map on your website which will 

also eliminate errors in typing, especially for 

those who find using technology difficult. 

The school website does not provide links to 

local bus and /or train timetables. 

Grade 2023 Compliant 

Suggestions to 

improve/resolve 

Maintain existing action and processes. 

 

10.2.2 Arrangements for disabled parking 

Best Practice For a number of wheelchair users and mobility impaired people it is very 

important that designated, well sized, accessible parking bays are provided as 

close as possible to the entrance points.  

If there is not sufficient size to allow a person to transfer from the car to a chair 

it may actually prevent that person from visiting the building at all or could 

result in them parking improperly causing an obstruction to other users.  

As a result, it is essential that an adequate number of well-designed accessible 

bays are provided.  

For a site of this type and use there is no specific guidance to follow but we 

would suggest that 5% of the overall parking provision should be made 

available for disabled use.  

Having provided well designed accessible parking it is equally important to 

ensure that pedestrian routes to and from the main disabled entrance are 

accessible as well as routes for other pedestrians.  

Routes should be level, free from steps, bollards and steep slopes which 

present difficulties for many disabled people.  Moveable street furniture such 

as bins, seating and A-boards should be carefully located so as to not obstruct 

walking routes.  

Well-designed dropped kerbs with appropriate tactile paving should be 

provided where necessary. 

In addition, the hatched areas should allow a 1.2m access zone between bays 

at the side and 1.2m at the rear for easy boot access. Disabled users are likely 

to be more vulnerable to collision with traffic and a mobility impaired or 

elderly person is unlikely to be able to move as quickly as a disabled person. 

Equally a visually impaired person will be less aware of oncoming traffic. As a 

result, a safe route should be provided from accessible parking bays to the 

nearest exit or entrance.                                                                                        



Any new bays should be designed to meet the requirements of BS8300: 2001. 

In effect this design ensures that the surface is relatively level, have a hard 

finish and free from stones, gravel etc. 

As well as a sign on the ground as provision for disabled drivers or passengers 

only, there should also be a sign immediately in front of the space, or to the 

side of the space, which is good practice. This is needed in case of snow or leaf 

covering on the ground. For wheelchair users, signs should be placed between 

1000mm and 1100mm above floor level. The lettering should be in small case 

and should contrast with the sign board, and the sign should have a matt 

surface. Symbols can be used to supplement written signs. 

Directions to the disabled car parking are required to be placed at the entrance 

to the site so any disabled visitors know which way to go to access the 

designated disabled car park space. 

Audit Findings 

 

 

 

 

 

Yellow zigzag lines are in place in front of the 

vehicular entrance to the school though they are 

slightly faded. School Keep Clear Road markings 

were initially introduced in the 1964 Traffic Signs 

Regulations. They were originally consisting of 

broken white lines that formed a box containing 

ǘƘŜ ǿƻǊŘǎ Ψ{ŎƘƻƻƭ 9ƴǘǊŀƴŎe'.  

In 1975 these markings were changed to the 

current yellow zig zag lines with the words 

Ψ{ŎƘƻƻƭ YŜŜǇ /ƭŜŀǊΩ ǇƭŀŎŜŘ ōŜǘǿŜŜƴ ǘƘŜ ȊƛƎ ȊŀƎ 

lines. Due to the success in helping to prevent 

accidents between motorists and children, these 

yellow zig zag lines are now seen at the majority 

of school entrances and exits throughout the UK. 

The school reminds parents to park sensibly and 

safely when collecting children through 

newsletters. 

The school does have disabled parking facilities, 

there are two spaces currently marked out. 

There is no sign (at a raised level) in front of the 

accessible parking bays. 

There is no sign at the entrance to the site 

showing the availability and location of disabled 

parking. 

The school does not have safe walkways in the 

car park. 

Grade 2023 Improvement Recommended 

Suggestions to 

improve/resolve 

Place a sign at the entrance to the carpark showing that there is accessible 

parking available and where it is located. For example: 



 

Erect a sign in front of the bays at a height of 1 metre (this is in case of snow on 

the ground). For example: 

 

Mark out a safe walkway in the carpark. For example: 

 
 

 

10.2.3 Security Gates & Barriers 

Best Practice Security and safety in schools is a highly emotive subject and one which is 

never far from the conscience of the head teacher, facilities team, governing 

body and LEA who all have roles to play in the implementation of an effective 

school security strategy. 

Through initiatives such as the Building Schools for the Future campaign, 

funding may be available for schools to upgrade perimeter security to the 

άŘǳǘȅ ƻŦ ŎŀǊŜέ ƭŜǾŜƭǎ ŎƻƳƳŜƴǎǳǊŀǘŜ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭκǇǳǇƛƭ ǊŜƭŀǘƛƻƴǎƘƛǇΦ 

Schools have a basic requirement to safely contain students in their care during 

school hours, keeping them protected from unwanted intruders and away from 

any danger within the confines of the grounds. After hours the school also 

ƴŜŜŘǎ ǘƻ ōŜ ŀōƭŜ ǘƻ ΩƭƻŎƪ-ŘƻǿƴΩ ǘƻ ŘŜǘŜǊ ŀŎǘǎ of vandalism, theft, concealment 

and even arson. 

The physical security that surrounds a school site needs to be interfaced with 

intelligent access control solutions across the entire campus. Generally 

speaking, most schools (and nurseries) will require segregated access to the 

main reception from the car park, at which point all visitors are vetted and 

their reason for wanting to gain entry to be qualified prior to being granted 

access to the site. In the interest of safety, all access controls must work in 

conjunction with any fire alarm installation to ensure a speedy evacuation of 

the site when required. 

All fencing, gate and access control solutions must be carefully considered to 

ensure they are compliant with the stringent safety regulations designed to 

minimise the risk of accidents. In infant and junior schools and for play areas, it 






























































































































